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Abstract 
 
Education is a fundamental human right, essential to exercise all other rights. Education promotes freedom and personal 
autonomy and generates relevant benefits for developing countries. From these premises, in freedom deprived contexts, 
inmates should not  suffer from further deprivation of their rights, among which the right to education is included. Thus, it is 
important that countries establish legal arrangements of educational systems that ensure access to a fair, equitable and qual ity 
educational programs in prisons. In this area, we present a case study in higher education, during the years of 2010 -2013, 
which occurred between Guarda prison and Guarda Polytechnic Institute, to do this; we have analyzed interviews for, school 
reports from four degrees. From this study, we concluded that the teaching and learning of inmates, having to be equal in  
terms of skill acquisition is complex, demanding and has to occur pedagogically in a different style, the computer being a 
complement which is almost nonexistent  in the education process. 
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1. Introduction 
 
Science, technology and the information society currently allow countries to provide their citizens with new 
opportunities for knowledge creation. So that it is recurring to hear that the widespread access to information and 
education is the way out of the European crisis. This free access to information allows creating more 
competitiveness, social cohesion, employment, new research and innovation in an attempt to overcome this period 
of uncertainty and tension. With the current European crisis on the other hand, we also see an increase in crime, 
suggesting more than ever questions whether governments should support inmates  in educational and health 
issues or not. If it is true that, on the one hand, connectivity and access to the largest network of information, the 
Internet, is intrinsic in the current world of education, it is also true that in Portugal’s prison 
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system, it does not allow prisoners’ access to the Internet. The non-existing access to the internet or difficulty in 
having access to a single computer can create difficulties in communication and application of teaching and 
learning methods, fully incorporated into the regular education system. Incorporating an inmate student in the 
university system forces a new type of communication between school, teachers and students in different way. In 
an equitable manner, with other students, institutions must outline strategies that allow any student to begin or 
continue their education regardless of any alterations on their social conditions. Based on these points, the aim of 
this paper is to present the current Ministerial structure that supports teaching activities in prisons in Portugal and 
present a case study of teaching in a prison setting by a Portuguese Polytechnic institution, the Guarda 
Polytechnic Institute (GPI). The case study was carried out in the academic years 2010-2013 and its main 
objective is to present how the process of teaching and learning between inmate students and teachers was 
developed, in four different degrees. Demonstrate how to teach “differently” when there is no accessibility to the 
Internet and ICT. To do this, we analyze the perspective of four teachers’ interviews and discuss the relationship 
between student and institution, the difficulties and the strategies developed in teaching an inmate. 
 
2. Education in XXI century Portuguese prison centers 
 
In Portugal, prisons are currently grouped into four judicial districts: Oporto, Coimbra, Lisbon and Évora and 
comprise a total of 49 prisons, subdivided in 17 central prisons, 4 special establishments, 27 regional 
establishments and a support prison. The prisons are run by the Directorate-General of Rehabilitation and Prison 
Services (DGRSP) since September 2012. The DGRSP resulted from a union in a single body, of the Directorate-
General of Prison Services and the Directorate-General of Social Rehabilitation. The DGRSP's mission is the 
development of policies on crime prevention, law enforcement and penalties and measures of social rehabilitation 
and articulated and complementary management of the education and prison systems, ensuring compatible 
conditions with human dignity and contributing to the defense of order and social peace. The DGRSP is headed 
by a general director, assisted by three deputy general directors. The Technical Coordination Council is also on 
the board of DGRSP. 
 
2.1. Regulated education and training policies 
 
In April 2011, after almost 30 years, a new Decree Law was published, n. 51/2011 on the Regulation of 
Execution of Sentences and Measures of Freedom. This new decree positively allowed the adoption of a new 
general regulation in prisons thus ensuring uniformity and equality in the application of prison rules around the 
Portuguese system (Portuguesa, 2012). This code allows the union and the readjustment of all legal matters 
regarding custodial measures and enforcement of judicial issues, to create a fairer justice system, which adapts to 
the changes and demands of today's society, consistent with the treatment of prisoners, the security issues of 
prisons, the profile of the prison population and the criminal reality in the XXI century (Justiça, Regulamento 
Geral dos Estabelecimentos Prisionais, 2011). From this code, new policies were also outlined in the year 2011 to 
improve access and quality of education in Portuguese prisons, defining the following priorities: 
ƒ  Create greater cooperation between the Prison Service and civil society. 
ƒ  Bet on education and professional training of citizens, at the level of basic education. 
ƒ  Facilitate an effective social reintegration of inmates. 
ƒ  Create measures for multidisciplinary training of prison officers. 
 
Items 71 º -76 º of Chapter II of Decree Law n. º 51/2011 of 11 April regulate the activities of education and 
training in the area of prison in Portugal. In this way we present a short presentation of each article: 
 
ƒ  Article 71 - Organization of education: The educational activity in prisons should be s tructured according to 
the general education system in Portugal; the educational needs should be collected annually in each prison 
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creating an educational project and should guarantee access to the materials and the required spaces for the 
school activities. 
 
ƒ  Article 72 - Access to education, monitoring and evaluation: Prisons should encourage inmates for start or 
continuing their studies, informing them about the importance and the opportunities of education. 

ƒ  Article 73 - Incentive education: Inmate must have the support of technicians to help them to contact schools, 
provide scholarships, define working methods and provide access to information and books. 
ƒ  Article 74 - Organization of education: The prison ensures access and provides the space needed to carry out 
their studies. 

ƒ  Article 75 - Access to vocational training: The annual training plan must be disclosed in each prison; each 
center must be support by a technician regarding the inmates’ education. 
ƒ  Article 76 - Attendance of vocational training: the frequency, by a prisoner, of a vocational training course is 
only possible when a contract was made between the inmate, the educational entity and the Director of the 
center. 
 
This new regulation defines the area of education in prisons clearly and with priority, since it allows all 
prisoners to have access to education, as it sets out how and by whom education should be provided. This 
clarification and goal setting processes allow prisoners to integrate the educational system with due support from 
the respective centers having as basic characteristic the openness to the community and organizational and 
educational needs. 
 
2.2. Features of the prison population in Portugal 
 
The latest statistics presented at the 2nd half of 2012, by the Ministry of Justice, indicated a total of 13,490 
inmates distributed by 49 Portuguese prisons, being that 145 of the total prisoners are in non prison psychiatric 
institutions. Of the 13,490, 94.4%, of prisoners are male and 5.6% female. Table 1 presents the total of inmates 
according to their age. (Justiça M. d., 2012). 
 
TABLE 1. Total of inmates by gender and age 
 
 
Total Gender  Age    Men Wom en 16 - 18 19 - 24 25 - 39 40 - 59 60 or over    
 
 13490 12730 760 77 1646 6894 4401 472 
 
   Source: Ministério da Justiça, December 31, 2012 
 
 
From the analysis made, Table I, we found that the highest percentage of inmates corresponds to the age gaps 
25-39 years old and 40-59 years old. So we believe that the current age of Portuguese inmates are a positive 
factor for educational projects, developed in prison, a positive progress in accordance with the requirements of 
the XXI century society and thus enabling inmates with new knowledge, skills, and practices that allow them to 
have a better future. Table 2 illustrates the levels of schooling of Portuguese inmates in 2012. During the year of 
2011 and according to the latest report on prison education, it was verified that the total number of prisoners who 
participated in educational activities was 3893 and in professional activities 1905, totaling a percentage of almost 
43 %. 
 
 
117 Natália Fernandes Gomes and María José Hernandez Serrano /  Procedia - Social and Behavioral Sciences  112 ( 2014 )  114 – 123 
TABLE 2. Levels of schooling degrees 
 
From previous studies, (Gabriel, 2007) and (Nascimento, 2009) we verified that in Portugal the legislation, in 
terms of the educational process within prisons, is clearly defined and structured. The latest statistics, which we 
analyzed, show there is an effort for prisoners to continue or begin their studies with legal and personal support by 
internal staff and volunteers. 
 
Regarding education in prisons and opportunities that may arise, there are still conflicting views worldwide. In 
this regard, various statistical studies, (Santos, 1993), (Vacca, 2004) and (Commons, 2005), show that at the 
beginning of the twentieth century it was not so certain that not having instruction would facilitate or cause to 
commit crimes and that to educate inmates allowed the crimes, and criminal recidivism, were less violent, but 
more subtle. In 2005, the seventh report on prison education was published, produced by the English Parliament 
"House of Commons Education and Skills Committee. ”The statistical report shows that prisoners who have not 
frequented any educational training process are three times more likely to be convicted again” (Commons, 2005). The 
situation of the prisoner should be understood as an opportunity to acquire new skills and abilities to support 
education. It is thus important to create new opportunities for personal development to enable better rehabilitation 
and thus prevent future crime cases (Justice, Regulamento Geral dos Estabelecimentos Prisionais, 2011). 
 
3. Prisons and institutions of higher education - a case study 
 
The main objective of this paper is to present a case study of how the teaching and learning process occurred, 
at the level of higher education, between an inmate student in the prison of Guarda and the Guarda Polytechnic 
Institute (GPI). Nevertheless we should refer that in the year 2011/2012 two inmate students were enrolled in 
degrees in the institution. GPI is a medium sized polytechnic with nearly 3,000 students enrolled in 1st and 2nd 
cycle degrees and with a school body consisting of 300 teachers and has nearly 30 years of existence. GPI 
currently has a range of 37 degrees of 1st and 2nd cycle from four areas of knowledge. The presentation of this 
case study is centered in the School of Technology and Management of Guarda (STMG) o f the GPI, since the 
student attends the Marketing degree from this school. Marketing is a 1st cycle study course with duration of three 
years (60 credits per year, completing 240) and are scheduled in semester courses. 
 
3.1. The information and communication technologies and the process of teaching and learning 
 
In the GPI, the use of computer-mediated education, e-Learning, emerged in the year 2002, through the 
implementation of a learning platform, the IBM LearningSpace. In 2004 we replaced the IBM platform and 
introduced the Blackboard platform, introducing and reinforcing new measures for its use. The basic idea of this 
project is not to replace classroom teaching by e-Learning, but to complement the first, using the opportunities 
and challenges that new information technologies pose us. According to this ideology, e-Learning was 
implemented supporting education and further education and professional one. The project objectives are to 
improve the quality of teaching; fight school failure and dropout and expand access to education. Today, almost 
10 years after, the use of e-learning in IPG is an integral part of the teaching / learning process. All teachers place, 
naturally, the course’s content online considering the platform as the basis of communication between students 
and teachers. 
 
3.2. Design and Methodology 
 
Cann o t read or writ e 
Can read 1st C Basi c 2nd C Basi c 3rd C Basi c 
Secondary High er Educat io n 
Other Information not 
 
and 
Education Educat io n Educat io n studies available   writ e              
 
571 530 3911 3359 3226 1456 309 24 104 
 
       Source: Ministério da Justiça, 2012 
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With the goal of understanding how and what the educational practices of inmate students are, we chose the 
qualitative research as a methodological process. Collection and recording regarding the teaching and learning 
process was made by individually interviews to the teachers, randomly chose between the courses and levels in 
which the inmate student was enrolled, during the years 2012 and 2013. Thus, the four interviews obtained aimed 
to analyze subjects of the 1st, 2nd and 3rd academic year for covering all areas of the course (IT, languages, 
management and project) in the Marketing 1st Cycle Degree, since the inmate students were enrolled only in this 
degree. 
The Degree in Marketing, at GPI, consists of 180 LRU credits distributed by three academic years, consisting 
of 28 courses units. For the presentation and analysis of this case study the authors have chosen four completely 
different course areas: computer science, management, languages and final project. The aim was to perceive how 
the processes of teaching and learning was developed in different areas, to understand whether there are 
differences in the methodologies used by the teacher in a prison context according to the purpose and skills to be 
acquired by the inmate student. Specifically, we chose Spanish as a course from the first year, from the second 
year the computer basics course and in the second half of the third year, the course of Marketing Simulation 
Models. Also, the final project, in the last course, based on a report in accordance with the activities developed, 
preferably in a professional context. The purpose of these selections was to comprehend, if over the years and 
according to the different areas of study, for each subject, the educational practices used were different according 
to the conditions of this student. 
Individual semi-structured interviews for the teachers of these subjects were based on the following issues: 
 
• How the teacher has been informed by their superiors at school about the existence of an inmate student.  
 
• How the course has been processed (valuation from the beginning to the end).  
 
• Whether courses have suffered significant changes of educational practice.  
 
• The teacher had to change the content and or learning skills of the courses  
 
• There were changes in the planning of the course to integrate an inmate student.  
 
• There were changes in the course evaluation. If the answer is yes, this happened to all students or just for 
inmate students.  
 
• Finally investigate what the obstacles were and what the experience of the teacher has been like.  
 
We also analyzed, in a way to better understand the case study, the curricula courses’ and corresponding letters 
sent by the inmate student to teachers. In the first place we looked at the curricular structure of the degree 
verifying the general goals and objectives of each of the unit courses. For that, we have used text analysis as 
methodology. 
 
3.3. Integration of an inmate student in IPG 
 
The first approach between the student and the higher education institution occurs through a re-education 
technician at the prison in Guarda. Guarda’s prison currently has four re-education technicians. It is their task to 
inform inmates about the importance of education, on the training available and help them in educational 
activities. Since the student has no telephone or Internet contact with the outside world, the re-education 
technician is responsible for streamlining the entire bureaucratic process namely to what concerns  enrolling the 
student at school and in courses. 
Re-education technicians in the prison of Guarda made a big effort so that students have success and progress 
in their studies so it is important for them to help their inmate students as much as possible. Thus, the Direction of 
the school was initially contacted by the re-education technician informing them about the student's condition and 
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how to streamline the communication between students and teachers. It was reported that the student can only 
have indirect contact with teachers and Direction board. Contact may be made by mail, by telephone but 
accompanied by the re-education technician and e-mail. All e-mails sent must be between the re-education 
technicians and teachers. It is up to re-education technician to inform the student about the content of the email. 
The email address does not correspond to the student’s but to the re-education technician responsible for the 
inmate student. Subsequently, the technician asks permission to contact teachers and access to resources provided 
by the school, such as the library. 
The approach between the re-education technician and teachers does not always happen. Since this depends on 
the availability of the technician and teachers wanting or not to receive it. Also we should refer that the 
Portuguese prisons accept volunteers to help in the support of prisoners in various areas such as education or 
social reintegration. In the first contact with the teachers, the technician invites them, if they want to, to visit the 
prison facilities and particularly to meet the student. They inform teachers that students do not have Internet 
access but regular access to a computer for their studies. If teachers want to, according to a fixed schedule 
between the prison and the teacher, they can weekly teach the inmate in prison. The contact with the student is 
always mediated by the technician either personally or via email as it has been referred. In this first approach, the 
technician asks to be given the course syllabus where the objectives, methodology, program evaluation and 
literature of the courses are. They also request, if possible, to be given the course content from where the student 
can study. Of the four courses analyzed just the teacher of the course of Spanish was not contacted by the re -
education technician. The teacher and the student had contact through a lady of the city of Guarda who volunteers 
at the prison. 
 
Regarding visiting or teaching students in the prison, this just happened in the course of computer and on a 
single occasion. A task which involved volunteering and goodwill, crumbles after the first visit. The Spanish 
teacher was unable to visit the center since she had only been contacted by the volunteer who has no permission 
for invitations to visit the prison. On the course of Marketing simulation models, the professor has not made any 
visit after the student was transferred to another prison far from the city of Guarda. 
 
4. Analysis of interviews  
 
4.1. Spanish Course 
 
The teacher was informed that among his students one was in a prison setting, and the way of adjusting was to 
give the maximum normality, focus on teaching and learning of Spanish I and II in the same way that with 
worker-student status. In terms of content and learning skills, the teacher manifested there was no alterations in 
relation to students in the general scheme. However, with respect to methodology, there were some changes and 
adjustments but not for the student's particular situation, but the alarming deficiency of resources the 
establishment in question. There were variations because of the restriction access to the Internet in prison that lead 
to mayor changes solved by the use extra printed material: 
 
“the student, with enormous capabilities, motivation and time to study, could not really acquire greater competence in 
listening comprehension and oral expression because it could not regularly access specific content that the teacher had placed 
in the virtual space […] The competences of expression and reading comprehension were well developed as the student had 
access to photocopying the teaching material prepared especially for him, without having to give up the continuous 
assessment and the development of a short piece of writing.” 
 
In terms of evaluation, the changes were fundamentally based on constant correction of his productions and 
support of the re-education technician with whom the teacher had to maintain fluent contact. The main obstacle 
referred by the teacher were to have access to an internet connection to regularly access the e-learning platform of 
GPI “his learning would have been made much more normally and without deficiencies which had nothing to  do 
with the change in teaching strategies nor with a student's disability”. 
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4.2. Computer Basics Course 
 
Regarding the course of Computer Basics the teacher expressed that she did not change the methodology or 
evaluation having an inmate in her classes since the competences and objectives to acquire in this courses must be 
equal however the condition of the s tudents. 
 
In order to acquire the students' goals, skills and knowledge in the field of information technology, the program 
is divided into two parts using different teaching methodologies. Theoretical concepts are presented to the 
students, with the support of some examples using interactive ways between teacher and students (use of videos, 
self-reflection and contrasting case studies). A second part, practical component, where the students should 
understand and manage office applications and web services. The application of the practical component and 
ongoing assessment allow the student to explore and develop new skills throughout the semester. Ongoing 
evaluation of this course included the development of several works with Internet such as the development of a 
blog. Due to restrictions of access to ICT and Internet, the student could only undergo the final examination 
(100%) and does not comprehend any percentage of the work done during the semester. 
 
With respect to the methodology to employ with this student, the intention of this teacher was to given him 
classes individually taught at the prison: 
 
“My goal as a teacher and having an inmate student would be to regularly visit the student taking exercises 
and giving him support on questions that may arise, which did not happen due to the impact of the first visit to the 
prison. This happens not because of the student himself, but because of the modus operates of the jail. Visits are 
made with the student and a technician in a room. To get to that room, you must go through the jail facilities 
where all the other inmates are.” 
 
The environment has made the teacher rethink her volunteering, abandoning the initial project. It was her 
opinion that the contact in prison with the student should be made so that teachers do not have to feel like they are 
actually in a prison. 
 
Regarding the methodology of the course used with this student, the teacher has proceeded to sending regular 
exercises, via email, to the re-education technician. Whenever doubts arose, the student explained them to the 
technician who later informed the teacher about it. The resolution of the exercises was resent with as much detail 
as possible of how and why to do them in a certain way. For the teacher it is her conviction that “each inmate 
must have the opportunity to learn but it seems that’s only happen when a re-education technician it’s really 
involved with the success of their prisoners.“ 
 
4.3. Course of Marketing Simulation Models 
 
The goals set for the course of Marketing Simulation Models, in brief, is to implement, in a real way, the 
concepts and mechanisms of business administration through a game simulator. The objective of the game is 
simulating the organization of several companies (groups of students), developing techniques and management 
strategies (accounting reports used). To accomplish these objectives students must work with software, allowing 
them to make decisions in line with measures taken by other companies and administrators (the teacher). 
According to these data, students should, through the simulator and a spreadsheet, report and plan weekly market 
measures. The software can be installed only on the teacher's computer and some school classrooms. These 
reports must necessarily be accompanied by weekly tutorials conducted in the teacher's office. 
 
In this course the teacher had the need to adapt the teaching methodology because the student did not have 
access to a computer (prison exchange where he was not allowed access to computers). In order to attend the 
compulsory course, the teacher had to rethink the methodology of the course for this student. The change in 
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methodology has taken into account the following assumptions: students have to acquire the same skills and the 
same level of difficulty as the other students. 
 
To allow the student to participate in the course at the same level of the others student’s contacts with the 
inmate were made indirectly, weekly, and through the re-education technician via email. The inmate had to 
manually do the proposed work (reports and market measures) every week. The reports and market measures 
involves a large number of accounts, budgets, where rigorous process of calculations. In class, these calculations 
are facilitated since the students can use software like Microsoft Excel which enables them to make tables  and 
charts quickly and easily. According to the professor, change the methodology of a course, which uses specific  
software as this one is not always easy. Students who are distant from school and have not the access to ICT have 
an extra manual and formal work to do, such as perform complex economic and financial calculations and 
represent them graphically. 
With respect to students who are in the GPI, the opinion of this teacher is ”I think the ‘normal’ students would 
hardly have the ability to do this course manually and carefully, as the inmate student has done, as this requires the 
development of countless precise mathematical reports.” 
 
4.4. Course of Project 
 
The teacher was informed of the presence of an inmate through the prison technician of Guarda who have 
previously contacted the teacher. The prisoner was student of this teacher in three different courses during the 
years of 2010, 2011 and 2012. Due to the situation of the student, imprisonment, and to have a positive grade at 
this last course, project, the student had to develop a project. The project must have a supervisor, and in this case 
the teacher was informed from this new responsibility by the Director of the degree, which was also the co-
supervisor of the student’s project. 
The completion of the internship/project aims to provide students with skills and professional knowledge of 
marketing. The contents should be defined according to the internship/project protocol, regarding the internship 
regulation of the GPI and its addendum, which, in the case of the project, implies: theoretical and practice of 
technical and scientific knowledge acquired by the student during the Degree in Marketing, consolidating 
professional skills. The student obtains approval when the weighted average of two mandatory factors is equal to 
or greater than ten (10) values: 1st Factor - For the option Project: development of a theoretical and practical 
research for 400 hours; 2nd Factor - Conducting a project report with presentation and defense before a jury to 
determine, in accordance with the rules set forth in the internship Regulation of GPI. Due the condition of this 
student the theme of the project was suggested by the GPI advisors and accepted by the student. The bibliography 
for literature review was nominated by teachers and sent in a letter with a CD. 
 
The approval for the UC was by project and not by internship, as it usually is. There was no change in the 
course of project planning except for the extension of the timing set for completion, submission and defense of the 
project. The project plan, schedule of activities, the start of this unit was August 1, 2012 and it was scheduled to 
be finished until November 2 and presented and defended until December 31 of the same year. It was presented 
and defended on February 11 of 2013. 
 
In this specific case the contact between student and the project coordinate was established, sometimes via 
phone directly with the student in presence with the technician or by letter. Some contact were also made via 
telephone with a family member (the mother), to clarify doubts of the student. The communication between 
inmate and teacher had sometimes intermediaries, that don’t happen, as a rule, to other students in this course. 
 
The work reached the teachers via email, suggestions for correction and development were given, and returned 
to the student also via email by the family member. The latest version, of the theoretical and practical research 
was returned by letter. The final version of the project and after the presentation and defense to the jury was made 
according to the latest patches suggested, fulfilling all the procedures defined for this unit course. 
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According to the regulation, the project was presented and defended by the student to a jury appointed for the 
purpose. However, this assessment was made by videoconference established between the prison of Guarda, 
where the jury went and the prison of Carregueira where the student was. The student presented his work and then 
the members of the jury made his assessment and put their questions to which the student replied. Although at 
times due to technical problems with the video conferencing system, there was the need to repeat some questions 
and or answers. The difficulty arises mainly with the limitations that the student is subject to, as an example not 
having access to a pc to write his project; difficulties in accessing literature; limitations in establishing direct 
contact with the faculty advisor. In this case the teacher of this course refers” there are no suggestions to make but I 
can say that this type of teaching and learning requires a greater effort and commitment of the student. The fact that the 
assessment has to be on the prison remains an embarrassing situation for the teachers who have to have direct contact with 
prison reality.” 
 
5. Findings 
 
After analyzing the interviews and talking with each of the teachers, we can explain the obstacles regarding the 
teaching-learning process pointed out by the teachers and the inmate student that occur at an early stage: 
 
• Difficulties and inability to access a computer.  
 
• Failure of the student to have an Internet connection that enables them to access the exercises and course 
content available through the Blackboard Academic Suite platform.  
 
• Not to participate in blogs and forums created in the course of computer science and Spanish, exercises part of 
the ongoing evaluation of the course.  
 
• The course of Marketing Simulation Models should have a compulsory attendance in class, because it is 
necessary to have specific software licensed to operate in a room of the IPG.  
 
• Unable to participate in the evaluation and methodology defined in the curriculum of the courses.  
 
These challenges made the first three courses suffer changes in teaching and specific assessment method for 
the student. However, it is considered that the teaching and learning process has been positive. Concerning the 
success of integration of students inmates in higher education we point out that the following strategies are to be 
developed: 
 
• Increased availability by teachers to change / adapt their methodology.  
 
• Rules that allow for better direct support between students who are in prisons and teachers, creating specific 
study halls away from the rest of the prison population.  
 
• Existence of good communication between the different centers, correctional centers and institutions of higher 
education.  
 
• Creation of rules that allow communication and use of tools and services available on ICT in prisons.  
 
6. Conclusions 
 
The presentation of this case study has allowed us, as researchers, to realize that the success and integration of 
an inmate student in an institution of higher education is due in large part thanks to the communication between 
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the technicians of the center, prisons’ volunteers and teachers. We emphasize that the effort to pass the knowledge 
to an inmate student may be more demanding for the teacher and different from the usual. And, as a result, it is 
necessary in a large number of occasions and to be fair to other students, to change the methodology of teaching 
and learning and assessment methods so that the student sitting in prison feels supported bearing in mind their 
features and motivations, on equal terms with their peers in freedom. If it was not for re-education technicians or 
volunteers involved in these educational projects, it is our opinion that it would be impossible for the students to 
continue their studies. In terms of access to the e-Learning platform, Blackboard Academic Suite, and ICT it is 
also our opinion that if the student had the same access to the teaching and learning process, it would be 
conducted in an easier and more equitable way with other students. We do not understand that in the XXI century, 
education cannot be performed with the use of the computer and Internet, since there is now countless software 
with specific settings that allows the user only to access certain content. 
In what concerns the limitations of the study, it should be considered that there are some methodological 
limitations. That is, we believe that further research would be very important to include and analyze interviews to 
inmate students, reeducation technicians and volunteers who participate in educational projects. The aim would 
be to perceive what the major obstacles that students feel are and how those prisoners could be better helped. 
 
Finally about the educational legislation in Portuguese prisons, it can be verified that the Portuguese 
Government has placed efforts, creating regulations and internal structures that facilitate communication and 
access to educational programs. In this regard, we recall that inmates, though with a lack of freedom, still have 
human rights which include education. We can say that the current situation of higher education in Portuguese 
prisons is increasingly important but still very relevant in terms of numbers. That is because of the low education 
by many of the inmates. It is thus relevant to all inmates and citizens in general to have the opportunity to study, 
regardless of their economic or social conditions. It’s our conviction that all the questions and proposition propose 
in this paper can help other institutions, since there is few literature on, and open some scientific discussion about 
if education and particularly if information society really exist for all. 
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